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Working together to
increase school inclusion
This anthology of partnership and
secondary school case studies has been
compiled to contribute to discussions
about increasing levels of school inclusion
in the East Midlands, South Yorkshire and
Humber region.
Against a backdrop of increasing exclusions
and off-rolling by some schools and
academies it is recognised that, even in
some of the region’s most challenging areas,
other partnerships and individual schools
are reducing and eliminating exclusions and
ensuring that there is appropriate provision
for every child within their local community.
This publication was commissioned by the
East Midlands Regional Education Summit
group. The Summit is a meeting between
the leaders of key organisations who shape
and lead the development of education
landscape in the region.
Summit members include:

spheres of influence to create positive
change. The current Summit priorities are:
• Inclusion, exclusion and off-rolling
•	The sufficient flow of good teachers,
recruitment and development
•	All schools connected to effective
improvement partnerships
These case studies have been published
to stimulate discussion and illustrate some
inclusive approaches. The Summit group
members are particularly interested to
promote collective action taken by school
partnerships across geographical areas.
Electronic copies of this document can be
downloaded from the regional Teaching
Schools website at www.emsyh.org.uk/summit

Contents
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• DfE Regional Schools Commissioner
• Ofsted
• Teaching Schools Council
•	East Midlands Teaching Schools leaders
•	LA Directors of Children’s Services, Education
Leads and Council Elected Members
• Multi Academy Trust CEOs
• Diocesan Boards of Education
• Governors (NLG)
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Partnerships

Lincolnshire
Lincolnshire is a large rural county with 54 secondary schools, all
except one are academies, and 280 primary schools. Four years ago
Lincolnshire was ranked very poorly for permanent exclusions (PX).

Lincolnshire was
ranked 135th out
of 139 reporting LAs
when it was decided
to introduce a new
approach

The Local Authority and Schools
Forum agreed to introduce a ‘Ladder
of Intervention’. It came into place in
January 2016 to establish a consistent
approach and expectation for the role
of schools and LA support services.
Its core rationale was to reduce levels
of exclusion through improvements
to the nature and quality of school
support for vulnerable children.

In the three years since the
‘Ladder of Intervention’
was introduced, PX rates
have reduced by 38%, with
continuing falling trends
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At Step 3...
the school can apply to the panel for
an intervention place within alternative
provision, either Springwell Alternative
Academy or Build a Future (KS4 only).
Places are only available when the steps
of the ladder have been followed

At Step 2...
the school accesses support from
the Behaviour Outreach Support
Service (BOSS)

At Step 1...
the school is supported to develop
a Pastoral Support Plan (PSP)
for the student

For more details on this case study, contact Mary Meredith mary.meredith@lincolnshire.gov.uk

Step 1
The LA deploys a small team of six
caseworkers, funded through their
statutory education function to support
schools. These workers are available to
support schools in the development of
evidence-based, high quality Pastoral
Support Plans (PSPs).

This approach has
strengthened peerchallenge and support
between mainstream
settings whilst also enabling
the sharing of best practice
and inclusion-related
updates, both locally
and nationally.

Step 2
To access the Behaviour Outreach Support
Service (BOSS) the school must submit a
PSP plan that is then approved by the LA.
If approved, BOSS works directly with the
student over a 20-week programme and
also provides the school with staff training
during that period. BOSS focuses on the
underlying causes of troubling behaviour,
including areas such as relational and
developmental trauma, as opposed to a
behaviourist focus on presenting issues.
BOSS works to a strong philosophy
around behaviour as communication
and exits their 20-week support, leaving
a continuation plan that the school can
implement with the student.

Step 3
Because the steps of the ladder have
been followed, a robust PSP and then
BOSS have both supported the student
at step 3. KS1-3 intervention places at
the PRU last for 16 weeks, after which
students are returned to their school.
KS4 students, on the other hand, do
not return to mainstream but rather
complete a vocational pathway at Build
a Future. They remain on the roll of the
mainstream school as dual registered
students, with the home school service
remaining interested in outcomes and
quality assuring placements.

The leadership of this approach has been pumpprimed by the LA as they fulfil their duty of care
for all children. However, the ladder has been
introduced with the strong consent of all schools
through Schools Forum and informally through
headteacher briefings.
The LA publishes school-level permanent
exclusions data to schools on a termly basis
as well as numbers opting for Elective Home
Education. This has added to the development of
a strong culture of inclusion.
The LA also has a role
in brokering managed
Transport to
moves when schools
non-nearest
can demonstrate that
schools is funded
they have followed
the ladder and when
to facilitate this
families agree that the
collaboration.
opportunity of a ‘fresh
start’ is more likely to
meet needs than placement
on an alternative pathway.

After high initial levels, the number
of children progressing to Step
three has reduced significantly,
suggesting that schools are building
capacity over time to include their
most vulnerable students.

For more details on this case study, contact Mary Meredith mary.meredith@lincolnshire.gov.uk
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Schools report that they feel less isolated in dealing with troubled
and troubling young people. They are also ethically supportive of
the culture it is creating within the school community.
There is an expectation that levels of PX will continue
to reduce, to fall well below national average. Most
headteachers and school leaders recognise the important
moral imperative that underpins the ladder and which
contributes to the creation of Lincolnshire schools as
communities of care.
Ongoing feedback from schools demonstrates their
continued commitment to the ladder even though no
formal Service Level Agreement or protocol underpins it.

Managed moves
are negotiated and
monitored on a locality
basis through LA-led
locality meetings.

It remains voluntary and operates through an appeal to the
hearts and minds of school leaders.

The ladder of Intervention is a discretionary policy that any individual
school can choose to disregard or bypass. However, schools generally
value the support provided through the stepped approach.

5

For more details on this case study, contact Mary Meredith mary.meredith@lincolnshire.gov.uk

PARTNERSHIP CASE STUDY
NOTTINGHAM

Partnerships

Nottingham
Nottingham is a city with 17 mainstream secondary schools that,
in 2016, had the 5th highest rate of permanent exclusion (PX) in
the country, escalating towards 200 per year. Fixed-term exclusions
were also increasing in both the primary and secondary sector.
This case study is, in part, a story about the
secondary schools forging a renewed sense
of collective purpose and commitment to
the city. A powerful sense of ‘place’ provides
the strong ethical rationale for the approach
taken by the schools as they work together
with the local authority in the rather complex
landscape created by academisation.
As a result of the previous approach, the life
chances of a significant number of young
people were being put in jeopardy and the
year-on-year costs to the education budget for
this cohort was spiralling.

The cost of one year’s provision
for a permanently excluded
young person is around

£23,000.

Therefore the city-wide bill
was approaching

£5m per year.

The city’s Pupil Referral Unit
(PRU), the eventual destination
for most PX students, was well
over capacity.
The PRU’s work was completely
over-stretched and could not
fulfil its purpose of providing
short-term placements and
restoring students back to
their schools.

Growing numbers of the city’s school and education leaders felt
that they were not fulfilling their core community responsibility to
provide an appropriate education for local children.
For more details on this case study, contact John Dexter john.dexter@nottinghamcity.gov.uk
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The schools
create tailored
provision and work
with other schools
to create alternative
placements that meet
students’ needs, keeping
them in mainstream
schools

Each school
receives a payment
based on size and
FSM numbers in
the region of
£100,000

An allocated
quota of places are
available at the PRU
(based on pupil numbers
and FSM) for the small
numbers of students
that require
them

At the heart of
Nottingham’s
arrangement is a
Service Level Agreement

(SLA)

They agree to use
the additional
payments to fund
additional support

Schools sign a
commitment
to do everything
in their powers
to not PX any
students

The political decision was made by the
Local Authority, as the lead agent for civic
responsibility in the city, to call upon some
of their corporate reserves to work more
creatively with the school community.
They also used an allocation from the High
Needs Block SEND funding to stimulate and
incentivise a change of leadership approach
in the city schools.
After a couple of initial attempts to establish
a workable policy with schools, 10 out of
16 schools have now signed up to the SLA.
This is now leading to significant reductions
in permanent exclusion, which is more
7

than halved and still going down. The most
significant reductions are from those schools
who have ‘signed up’ and from two other
trusts. 70% of current secondary PXs are
now from just two schools that have not yet
signed up to the SLA.
The practice within and between schools
has become much more inclusive, looking
to meet the needs of Nottingham children
within their local city schools. The
participating schools have developed outline
protocols to underpin their approach and
often arrange managed moves to support
students requiring a fresh start.

For more details on this case study, contact John Dexter john.dexter@nottinghamcity.gov.uk
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In the early stages of this work almost 100% of the city
primaries have engaged, whatever their trust status.
Understandably this city-wide approach creates a substantial challenge to any academy trusts
who might want to use a zero tolerance policy and immediately PX.
Of the three trusts who manage the six schools that have not signed up to the SLA:
One trust (three schools) has agreed in
principle to the general approach but
cannot sign the SLA. However, even
without the SLA and funding their rates
of PX have also dropped significantly.

The other two trusts are relatively new
to Nottingham and have not yet agreed
to fall in step with the other schools.
These two trusts remain the only schools
in the city with concerning PX trends.

Alongside this approach, the primary schools are all
subscribing to a “Routes to Inclusion” initiative.
Strengthening
preparedness
for secondary
school in the
primary phrase

Leading to
better needs
identification using
early identification
toolkits for
screening

Fundamental to the early success of this
approach has been the collective mindset
of school leaders to work together to serve
their communities. The headteacher group
is closely aligned with the local Education
Improvement Board that is working hard to
connect all key partners within a coherent
city strategy.
Even though almost every secondary school
has had a recent change of headteacher,
the SLA is securing an ongoing commitment
that is not dependent upon specific named
individuals. Nottingham seems to be
creating a renewed culture for how schools
work together and these practices are

Improved
pathway planning
and smoother
school transitions

starting to become ‘business as usual’. The
approach is in constant review.
The SLAs with schools are for three years,
although there is every intention to develop
them further. The use of corporate reserves
and High Needs Block funds requires in the
region of £2m per year, but this investment
avoids the far higher year-on-year escalating
costs of PX. This seems to be a measured
financial approach. As the financial costs
of exclusion to the sector reduce, so it is
intended to re-invest funds into the inclusive
work of the mainstream schools to extend
the most effective practice that addresses
young people’s needs.

For more details on this case study, contact John Dexter john.dexter@nottinghamcity.gov.uk
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Partnerships

South Rotherham
Levels of exclusion from schools in Rotherham, especially
secondary permanent exclusion (PX) were very high three years
ago. These almost trebled between 2012 and 2016, with 6.7% of
pupils being excluded at least once. This amounted to over 2,000
exclusions per 10,000 pupils, which was more than twice the
national average.
At this point the Rotherham schools were
organised and supported to take collective
action in three locality groups. This case study
features the progress made by one of these
groups, South Rotherham Partnership to
reduce exclusion.
In 2016 the seven secondary schools in
South Rotherham collaborated with some

consultancy work, funded by the Local
Authority, to set up new arrangements
to tackle exclusion and ensure that all
local students could access suitable local
education. This led to the formation of a
Pupil Management Group (PMG) which
quickly established itself as a powerful force
for change, driving a collective approach.

All seven academies signed a Memorandum of Understanding (MoU)
to make a commitment to reduce exclusion through a partnership
approach and a new level of joint accountability.

In return for full secondary school sign-up:
South Rotherham PMG was allocated £630,000 per year
(based on formula funding of 36 x £17,500).
Giving them purchasing power for an allocation of 30 places at the pupil
referral unit (PRU), typically leaving them around £105,000 per year
for an additional programme.
The MoU secured the full backing of all of the academies and
the LA for PMG to be given the delegated power to make binding
decisions about pupil placements across all seven schools.
9

For more details on this case study, contact Jamie Taylor jt@waleshigh.com

Funding is
deducted from the
next years budget should
the partnership go over the
agreed numbers at the PRU. The
partnership is able to decide how
they will allocate their budget
each year. Having fewer places
at the PRU would allow more
funding for other support
and provision.

PMG
is attended
by school senior
leaders for behaviour
(mostly VPs), the Local
Authority and the
Head of the PRU.

PMG
meets every
two or three weeks
to discuss pupil cases,
managed moves and
approve any allocations
to alternative
provision.

THE

PMG
PMG approves
the use of places at
the PRU, working with
an agreed quota to
keep within budget
constraints.

South Rotherham PMG appointed their
own CAMHS (mental health) worker, partfunded by the NHS who provide their clinical
supervision. This worker serves all seven
schools, managed by PMG and generally
operates at the Tiers two/three level of need
with a caseload of 30-40 students. They
deliver direct therapeutic and family support
work.
To secure one of the allocated PRU places
the referring school must complete sufficient
threshold documentation to make their
case and to demonstrate effective prior
work. PMG becomes the final arbiter of any
placement decision.

If any school acts
unilaterally outside
PMG to exclude a student,
then the PMG will challenge
this with the MoU stating that
additional cost of the PRU
place (£17,500) is passed
directly to the excluding
school.

The partnership is also working creatively
to investigate and develop future provision
arrangements between themselves, often
vocational in nature or providing therapeutic
youth work. Typically, each secondary
school will have 5-10 KS4 students who
are not permanently on site with them for
their entire education, managing a mixture
of alternative provision for them. PMG
is currently looking to work with these
alternative providers so that students can
obtain relevant and worthwhile qualifications
that can help them on the pathway to
employment. Some of the schools are
starting to develop small vocational provision
units, generally located on site to facilitate
a blended, mixed curriculum for students,
rather than off site attendance.

For more details on this case study, contact Jamie Taylor jt@waleshigh.com
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PMG CAN ALSO RECOMMEND THAT A SCHOOL RESCIND
PERMANENT EXCLUSION.
FOR EXAMPLE

One partner school wanted to exclude a Year eight student for
a serious violent assault, but the other schools in the group felt
that the long-term interests of this student were to remain within
their school community. Between themselves they organised a
short term managed turn-around move within another school
for a defined time period, during this period of time relevant
assessments were conducted to ensure the student returned to
the most appropriate setting. The home school was fully involved
in the process and supported the student throughout.

As a result of this approach, PX in South Rotherham has reduced
dramatically, and three of the seven schools have become complete
zero PX-ers. The other four schools have reduced from an average
of 10 PX per year to just two or three per year. This is also at a time
when permanent exclusion numbers nationally are on the rise.
One of the partnership schools states that
a key measure of their recent success was
to accommodate 18 managed moves over a
two year period and convert 13 of those into
permanent settled admissions, with just five
students needing to move again or switch to
alternative provision.
The South Rotherham schools feel that they
have started to stem the PX tide and are

now working to take this to zero. As they
consolidate their practice, the ambition is to
shift more attention into earlier prevention
on fixed-term exclusions, looking to focus on
earlier ages. The next focus is on KS3, where
students at risk can be supported by earlier
therapeutic interventions and introduced to
curriculum solutions before the crisis points
that so often escalate within KS4.

The ambition of South Rotherham PMG is to use the PRU less and less
so that more of its funding envelope can be used to invest in earlier
preventative and therapeutic work.
11

For more details on this case study, contact Jamie Taylor jt@waleshigh.com
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Alongside this
approach the PRU
has reorganised and
re-fashioned its
provision to match
the needs of PMG
with its allocation
of places and its
curriculum provision.
This is organised into
three blocks:

EHCP for
students with
SEMH needs

KS4
vocational
provision

Primary and
KS3 placements.
Provision in these
blocks tends to be more
‘nurturing’

One PRU model under discussion is for 12 week KS3 turn-around
provision to withdraw identified pupils into intensive support
accompanied by complementary family activities, with a view to
reintroducing them back quickly and restoring a mainstream education.

The culture that has now been established
within South Rotherham is now probably
more powerful than the MoU that underpins
the partnership. The commitment to work
jointly as a group of schools to secure an
appropriate placement for every student
and their commitment to eliminate PX is
stronger than ever, not least because of the
committed group of school senior leaders
who drive its work. In addition, the group is

developing stronger inclusive practice within
each school, sharing effective methods,
rotating meetings to visit each setting,
learning from each other’s policies and
curriculum provision. The partnership has
been highlighted in the ‘Timpson Review’ as
an example case study of good practice and
members of the group now work with other
partnerships to share the work they have
done and the impact it has had.

It is the stated vision of South Rotherham PMG to do everything
they can to ensure that every Year seven student who walks
through their doors stays within their local community school until
the end of Year 11, having received a good education.
For more details on this case study, contact Jamie Taylor jt@waleshigh.com
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Partnerships

Nottinghamshire
Several years ago Nottinghamshire Local Authority introduced
locality-based School Behaviour and Attendance Partnerships
to delegate decision-making for some aspects of school places
and to provide support for schools through distributed funding.
Within this county-wide framework slightly different approaches
have evolved across the county partnerships to respond to their
local context.
Two of these partnerships in particular
provide some interesting insights for the
sector as they look to promote inclusion
and reduce exclusion.
Both of these partnerships place great
significance on the supportive role of the Local

Authority’s Fair Access Team. Not only does
this team support the admission and induction
of new arrivals, returners from elective home
education and looked after children, they also
provide flexible access to Early Intervention
and family support that enables the schools to
keep challenging students on roll.

Being
successful for all
young people and
families in our
community.
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Partnerships

Ashfield
The Ashfield communities experience significant levels of
disadvantage (in the lowest IDACI quartile nationally) with around
one in three children living in poverty and several schools in the
ward operating food banks.
The Ashfield School Behaviour and Attendance Partnership (SBAP)
is a partnership of four large secondary schools serving the towns
of Kirkby and Sutton-in-Ashfield, close to Mansfield in North
Nottinghamshire area.
The Ashfield School Behaviour and
Attendance Partnership has been established
for more than five years, led in its early phase
by the headteacher group. There have been
no permanent exclusions (PX) in the area for
almost seven years.

In the years since the
partnership’s formation,
a strong shared commitment
has developed between the
four schools not just to zero
permanent exclusions but also to
ensure that all local students’
needs can be met within
the partnership

Although this AP
had been effective in
maintaining every student
in a placement close to their
home, the expansion to include
KS4 students led to a cultural
tipping point caused by too
many disruptive students in
one place together

Initially the
Ashfield SBAP
used much of their
distributed funding (around
£300k per year from the High
Needs block) to create a joint
alternative provision (AP),
creating three places per
school for both Y10
and Y11

For more details on this case study, contact Derek Nicholls derek.nicholls@ashfield.notts.sch.uk
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The Ashfield SBAP is commissioned to fulfil their role with the Local
Authority through a Memorandum of Understanding (MoU) and
distributed funding. All four schools are either stand-alone academies or
part of a MAT, all with different trusts. This has not led to any problems,
for although each academy might take managed moves from outside
the Ashfield partnership from other schools within their trust, these are
managed separately outside the SBAP funding arrangements.
Within the current partnership approach, the four schools have now
developed a strong programme of highly structured managed moves,
lasting from just a few days to provide a short, sharp message to up
to a few weeks or even a term. Every managed move is discussed and
agreed by the partnership meeting, but before it can be considered
there, every school must have used their own internal processes first.

Step 1

Step 3

Each school has an internal exclusion facility
that provides a short period of isolation from
other students and intensive therapeutic
support.

This is a longer managed move, sometimes
just two weeks ‘respite’ but generally for
a period of up to six weeks, occasionally
extended to one term. All managed moves
begin with a meeting with the student
and their family at which both schools
are present. There is a template for this
admissions meeting and it is jointly led by
both schools in a highly transparent and
consistent manner.

Step 2
A student will have a one or two-day internal
exclusion at another school. Some of the
Ashfield SBAP schools are developing this
step to come between internal exclusion and
a managed move as a way of reducing fixed
term exclusion. The students attend the other
school wearing their ‘home’ school uniform
and follow a thorough work programme,
reinforced by strong messages from both
schools. This step provides high deterrent
value, is proving to be very unpopular with
students and provides a very strong collective
message. Reports indicate that these students
are now often being re-admitted to the
home school with a refreshed attitude and
a new realisation that their behaviour has
significant consequences that will be dealt
with consistently in all local schools.
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When a managed move comes to an end, or
just occasionally if it breaks down early, reentry meetings are held with the student and
family to once again reinforce key messages.
Throughout all managed moves the students
stay on the main roll of the home school with
dual registration.

For more details on this case study, contact Derek Nicholls derek.nicholls@ashfield.notts.sch.uk
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Step 4
Since September 2018 each school is using its
share of the Ashfield SBAP distributed fund to
create their own on-site alternative provision.
Only a very few students are placed within
this provision, generally studying English and
Maths, receiving enrichment experiences,
therapeutic support and access to vocational
modules. In just a few cases students have a
mixed timetable that integrates them back
into mainstream lessons for some periods,
but generally they remain totally separated
but on-site.
Regular SBAP meetings discuss each student
on a case-by-case basis and the schools now
feel that they are operating with full honesty
between themselves. There is no formal
paperwork between them and the whole
policy operates fully on the basis of high
trust and a commitment to work together.
The secondary SBAP links directly with the
Primary SBAP in identifying key Year six
children and supporting partnership working
that ensures smoother transition. The final
part of the meeting is attended by the LA Fair
Access Team to discuss any new arrivals or
returners from elective home education.

Over the past five years, none
of the schools have considered
walking away from the partnership
and even though all four
headteachers have changed in that
time, there is now an ongoing,
organisational commitment to the
way of working that is bigger than
the personalities involved. The
approaches of the partnership are
now well embedded and becoming
ingrained. Nobody is thinking of
anything other than fulfilling their
duty and commitment to their local
community. All schools recognise
that the community they serve
faces a high degree of challenge
and they uphold a high sense of
social duty and responsibility to
meet the needs and address the
challenges faced by the young
people attending their schools as
much as they can.
The Ashfield inclusion data remains
strong. There is still no permanent
exclusion and the early evaluation
of the revised managed move
policy is that it is also having a
strong impact. Students are starting
to realise that the grass isn’t
greener elsewhere and the strong
approach taken with families at
each move and re-entry is leading
to clearer understanding.
The focus of the Ashfield SBAP is
now looking to intervene earlier
in KS3 to apply their policies of
swift, strong intervention, using
turn-around managed moves at an
earlier stage.

For more details on this case study, contact Derek Nicholls derek.nicholls@ashfield.notts.sch.uk
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The Ashfield SBAP is looking to work with
primary schools to adjust the mind-set that
still occasionally prevails to try to contain and
nurture difficult students, rather than starting
the escalation and intervention process.
While this might be conducive in the shortterm it is not proving to be in the students’
longer-term interests when the exposure to
life in a secondary school quickly leads to a
disturbing deterioration.
Conversations with primary schools are also
starting to tackle some of the familial issues
with younger children and siblings in different
schools, for which the Ashfield area deploys
its family liaison workers to provide extra
support and intervention.

17

The Ashfield schools hold a strong, shared
commitment and belief in their approach.
They feel that, working together, they are
serving young people and families well and
ensuring that even the most challenging
young person can receive an appropriate
education in the local schools. There is
significant cost avoidance to the wider
system through their approach as the
ongoing high costs to the education budget
and later to wider society are being avoided
by no student receiving a permanent
exclusion. There are also significant benefits
to the life chances of the young people.

For more details on this case study, contact Derek Nicholls derek.nicholls@ashfield.notts.sch.uk
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Partnerships

East Bassetlaw
The East Bassetlaw Secondary Behaviour and Attendance
Partnership (EBBAP) has been established for around five years.
It brings together the secondary schools of Tuxford, Retford Oaks
and Elizabethan, situated in north Nottinghamshire towns within
5 to 10 miles of each other.
Like most of Nottinghamshire
Behaviour and Attendance
Partnerships, EBBAP was initially
established with an executive
headteacher group but operations
have now been largely devolved to
a group of Assistant Heads and Vice
Principals who lead on behaviour.

EBBAP has used the finances delegated to
them through the Local Authority to support
their approach (just over £200,000 per year)
and also works in close partnership with the
LA Fair Access Team. This FAP Team provides
valuable support especially in relation to
admission and induction of new arrivals,
returners from elective home education
and looked after children. During the
recent period these communities of north
Nottinghamshire have also experienced a
recent sharp increase in fostering, meaning
that each school now admits 20-30 more
children looked after by the Local Authority.

The EBBAP schools report
that the predominant
needs they currently
address are more related
to anxiety and SEMH than a
few years ago, when there
was higher incidence of
aggressive and challenging
behaviour.
For more details on this case study, contact Kerry Nichol knichol@tuxford-ac.org.uk
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The schools also report that access to support services is now
much harder as they are less readily available and are only
triggered at higher thresholds. This is leading to the schools
and partnership needing to respond to greater complexity
from within their own resources and initiative.
The EBBAP partnership has a long-held commitment to
zero permanent exclusion which it still upholds. Recent
years have also seen dramatic reductions in Fixed Term
Exclusion (FTE) as well. A few years ago each school
typically had 200-250 FTE per year and these have now
come right down to just 20 to 30 per year.

Rev
i

ew

an
Pl

The EBBAP schools all follow a graduated
response which starts with a series of
internal measures. Unless there is an
unexpected and extreme situation,
a student will only be considered at
the EBAPP meetings for support from
partnership resources after two terms of a
‘plan-do-review’ cycle has been followed.

Do
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For more details on this case study, contact Kerry Nichol knichol@tuxford-ac.org.uk
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Within this cycle the following
approaches are commonly used:

An assigned key worker
“Get out of class” cards
Springboard support
(a plan designed with
educational psychologists)
Flexible timetabling
6pm evening detentions
Saturday morning
detentions

If these strategies do not have sufficient
impact, then the process moves towards
an individualised package (and timetable)
which may also include short-term managed
placements in other schools.
Alongside these stages all three schools
call upon the support of two Home Tutors
who they employ between themselves. This
work makes the active links across the key
activities between home and school and also
establishes whether wider family support
might be appropriate. These Home Tutors
also specifically support ‘school anxious’
students and non-attenders.

At the next stage the schools will
consider placing students in their
internal nurture unit, typically
supporting up to 10 students who
cannot effectively follow a normal
timetable. These students receive
intensive teaching and therapeutic
support within the unit and also
access some key lessons with other
students.
If a managed move is needed as
part of the graduated response,
the partner schools will organise
these at EBBAP meetings. These are
always short-term, usually lasting
between two weeks and half a
term in length and always have the
intention to restore the student
to their ‘home’ school. At present
each school will typically have fewer
than five students on managed
placements.
The Focus Alternative Provision (AP) unit
set up the three schools supports 12 places,
nominally four from each school. The
schools employ the staff who co-ordinate a
personalised curriculum for each student.
The English and Maths teachers from each
school visit to teach those subjects and those
students placed there in Y11 will follow and
sit eight GCSEs as well as accessing vocational
provision.
The nature of the Focus provision has evolved
to reflect the profile of students placed there.
It now has a greater emphasis on nurturing
and less on the management of uncontrolled,
aggressive behaviour. The unit follows a
highly structured character curriculum, for
which they are introducing an assessment

For more details on this case study, contact Kerry Nichol knichol@tuxford-ac.org.uk
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profile with scaled ratings to enable the
young people to demonstrate progress. This
character curriculum is also being blended
into the mainstream curriculum of the whole
school, but is specifically ‘scaffolded’ at the
Focus unit to create a progression pathway
for vulnerable students.
Within the mainstream school, in addition
to the character curriculum, all staff are
receiving training in meeting student’s more
complex needs, from both the academic
perspective and relating to emotional and
behavioural development. Schools have also
invested in CPD for teachers and assistants
with other specialist agencies on themes
such as attachment and suicide training.
Inclusive practice is becoming the
expectation and the norm within these
schools and a tipping point in school
culture seems to have been reached where
exclusion is now very rarely considered as an
appropriate sanction.

schools in the EBBAP partnership has actually
just made its first permanent exclusion in
eight years. This has caused them significant
distress, but complications with the family
and Youth Justice left them no other option.
Ironically the school reports that they have
successfully managed and reintegrated
similar students in recent years. This
reluctant exclusion has a significant financial
impact on the school who are required to
fund the PX costs of around £25,000 per year,
even though they are willing and able to
provide an EBBAP solution using their Focus
AP unit costing less than £15,000 per year!
Recent academy changes have not affected
the internal workings of the partnership and
the two trusts involved are highly supportive
of the approach. However, within the wider
geographical area the EBAPP arrangements
have been occasionally affected by other
external trusts that take a significantly
different approach to exclusion.

Having said that, it is notable that one of the

These well-established arrangements mean there have been almost
no permanent exclusions for several years in East Bassetlaw, plus a
dramatically reduced level of fixed term exclusions.

The strong and principled leadership within
these three schools suggest that the EBBAP
approach should experience ongoing
success, although the financial pressures
within the High Needs Block are starting to
put pressure on some local decisions.
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SCHOOL CASE STUDY
BLUECOAT ASPLEY

Schools

Bluecoat Aspley
Bluecoat Aspley is a larger than average secondary school in the
city of Nottingham, part of the Archway Learning Trust. Levels of
school attendance and KS4 academic results have consistently been
above national average levels in all key performance indicators
in recent years, with almost all students progressing to further
education, employment or training. The student population has
higher than national average levels of SEND, EAL and disadvantage.

Particular challenges:
• Situated in areas of high deprivation and
increasing crime
• A significant number involved in gang activity
• Large free school meal numbers
• High number of SEN pupils

“Viewing our children with
a 360 degree approach
allows us to identify student
needs in all areas so that we
can support with our own
means or in partnership
with outside agencies.”

Approach to inclusion and exclusion
Our Trust does not believe
in permanent exclusion
as a solution. We look for
alternatives. We know that our
students at risk of exclusion are
some of the most vulnerable
young people in society and
they will go on to become the
most vulnerable adults in our
society if we do not intervene
and support them.

An inclusive and supportive
all-through approach
to inclusion has been
established. An in-school
support network and
identification of learning
needs/disaffection are
effective in tackling student
needs as early into secondary
school life as possible.

For more details on this case study, contact Sian Hampton office@bluecoataspley.co.uk
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Monitoring students risk of exclusion
Each student is assessed on his or her merits. Bespoke arrangements are then put in place.

In-school inclusion teams have three layers of support to prevent
the need of alternative provision and exclusion:

Early
identification
and support

Increased
support in response
to need. Outside
agencies, mentoring,
TA support etc.
are all resources
used

Out of
class support in
specific areas of
need, intensive
mentoring and focus
programmes

Working with families
Families are an integral part of the success of these programmes. Attendance teams work
hard to support these incredibly vulnerable families through various measures.

• Invited to regular two weekly
meeting cycles
• Families are often phoned
weekly and, in some cases, daily
• Home visits take place regularly
where families struggle to engage
• ‘Neutral venue’ meetings,
e.g. libraries
• Support families with issues as
wide ranging as bailiff visits,
debt collectors, support with
housing agencies and medical
appointments
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Specific curriculum/training implementation

Alternative curriculum
for those most at risk
Year 7/8 - increased focus on
literacy and numeracy, IT, social
skills and expectations
Intensive coaching and mentoring
with the teams working most
directly with these students
Improving student resilience
to mainstream school life

Intensive social success
programmes, employability,
mental health and sport

All new staff trained on a robust
behaviour framework. Reinforced
by teams of highly skilled nonteaching year leaders

“Last year the entire Trust had a full day set aside for behaviour
training with external partners such as social care, CAMHS and the
Youth Offending Team leading workshops on dealing with most
challenging students.”

Leadership for this approach
Trust wide
lead for
safeguarding

Trust wide
lead for
inclusion

Local
Assistant
Principals

For more details on this case study, contact Sian Hampton office@bluecoataspley.co.uk

24

SCHOOL CASE STUDY
BLUECOAT ASPLEY

Leadership for this approach
The Local Authority has run a pilot scheme whereby those schools who do not permanently
exclude are receiving additional funding from the High Needs Fund to support this work.
Because of this the investments which are necessary to support this approach are much
more affordable.

School context - our alternative provision (AP)
Running a five-six GCSE programme in our AP since 2018
First year that the Key Stage 4 results confirmed the
school is doing the ‘right thing’ with this intervention
Every student attained GCSE Maths and English Lang/
Lit, some as high as a 4/C equivalent
Every student entered for Science attained the qualification
90% of students attained a GCSE equivalent in IT and
has a positive destination for Post 16

Data outcomes
Whole school (includes post 16)

2015/16

2016/17

2017/18

Number of fixed term exclusions / % NOR

39/2.9%

52/3.8%

40/2.7%

Cumulative No. of FTE days

114

236.5

141.5

Number of pupils with one or more FTE

29

34

30

Number of permanent exclusions/% NOR

0

0

0

Good

Good

Good

Ofsted grade
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SCHOOL CASE STUDY
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Schools

The Bemrose School
The Bemrose School is a larger than average secondary school in
the city of Derby. Its student population has higher than national
average levels of SEND and much higher EAL and disadvantage.
Over 25% students join the school in Y10 or Y11, mostly new
arrivals to the country and consequently KS4 academic results
remain just below national averages in most key performance
indicators. 98% of students progress to further education,
employment or training.

Particular challenges:
• High number of disadvantaged pupils (60%+)
• Around 58% EAL students
• School demographic is 30% WBRI, 30%
APKN, and 30% new communities (greatest
proportion of this is WROMA)

“We want early and
strategic intervention. This
is driven by the school’s
inclusion panel who meet
weekly to discuss new and
ongoing cases.”

• Family engagement

Approach to inclusion and exclusion
We pride ourselves on being
inclusive and tolerant but not at the
expense of what is ‘good behaviour’.
We have a diverse school
population, many of whom are
‘new’ to education, especially British
education. We need to skill them to
value their school and understand
what is right and good. We exclude
reluctantly as we feel it only serves to
‘park’ the problem and not address it.

We have worked hard with a ‘top
down, bottom up’ principle in that
staff at all levels need to own the
behaviour and it is our collective
responsibility to work with young
people to share what is right, why
and what ‘good’ looks like.
We work collectively to manage
behaviour at the source and not
abdicate to pastoral leads until
the moment is right.

For more details on this case study, contact Neil Wilkinson nwilkinson@bemrose.derby.sch.uk
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Monitoring students risk of exclusion
RAG rate all children at risk of exclusions
Map their needs, triggers and
support currently in place
Pupils who are RED have a bespoke
package to support their learning
In addition look to intensively support
behavioural needs through provision

“We are not
perfect nor is what
we do. We constantly
need to reflect and
adapt. We have been
on a journey. Our
key message is
ownership.”

Monitoring students risk of exclusion

Where engagement with a
family who is new to education
is required, the school employs
outreach workers or the New
Communities team.
They will meet at school, home
or out in the community.
“We encourage parents to come to school
and we have a very open door policy.”
We are currently embarking on a Family Engagement plan to ensure families of all students are
supported at home, with all aspects of school life. This is very much in its infancy, but seen as a
key pillar to gain traction with families to improve outcomes.
Long exclusions are very rarely used. Generally a one, three or five day exclusion is adopted
on the rare occasions that it is necessary. Students never have more than three exclusions
altogether.
27

For more details on this case study, contact Neil Wilkinson nwilkinson@bemrose.derby.sch.uk

SCHOOL CASE STUDY
THE BEMROSE SCHOOL

Internal policies and arrangements to retain students

Track and identify students in all year groups
Key group of people oversee provision for
students who are vulnerable or tricky
Inclusion panel meets weekly to manage provision
accordingly, in and out of curriculum provision
“Exclusion is only used as a last resort. We have internal seclusion
and seclusion to partner schools away from us. These systems
sustain continuity of education and expectation.”

For individuals causing concern repeatedly...
Headteacher
and Governors

meet with

Young person
and family

... to discuss concerns and plan support

For more details on this case study, contact Neil Wilkinson nwilkinson@bemrose.derby.sch.uk
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Specific curriculum/training implementation

Core curriculum
provision but assess
appropriateness of
8+ qualifications
based on the young
person

Run a band C for
those struggling in
the curriculum due
to language issues

Staff have a
behavioural working
group to feed
in thoughts and
suggestions

Fully funded Duke
of Edinburgh award
to all Year 9 and 10
students

Princes Trust
offered to
appropriate
learners

Look to offer
training around
inclusion to all INSET
sessions. Half termly
to all colleagues and
fortnightly to
NQT and RQT

“We have started to develop some collaborative work with
similar schools in Derby. We want to share and develop
strategy and the opportunity to be inclusive.”
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Specific curriculum/training implementation
Across our all-through school, staff have key responsibilities that bridge all phases. The
leadership team has a key lead for inclusion.

Key lead for inclusion
Inclusion and SEN team across whole school

Pastoral
team

Nonteachers

SEN team

School
Health

Nurture
Enhanced
Resource

In class
provision

Though wide and broad there is one colleague who knows what is going on. They can direct
and navigate what needs to happen to support students and staff.

Local Authority support
Through the PRU the LA offer short and medium term supported placements and alternative
provision. These are commissioned placements with the appropriate checks.
This supports schools with quick quality alternative solutions when they are required to provide
schools with breathing space in tricky situations.
There has been a large, headteacher-led, piece of work to make the systems robust and
develop trust and honesty across schools. A ‘fine’ system has been reviewed and supported
by all schools as necessary to support each other and there is also alternative provision that a
young person may move into.

Data outcomes
Whole school (includes post 16)

2015/16

2016/17

2017/18

Number of fixed term exclusions / % NOR

32/3.5%

35/3.5%

16/1.5%

Cumulative No. of FTE days

122

132.5

47

Number of pupils with one or more FTE

12

12

2

1/0.09%

3/0.2%

3/0.2%

RI

RI

Good-Mar ‘18

Number of permanent exclusions/% NOR
Ofsted grade

For more details on this case study, contact Neil Wilkinson nwilkinson@bemrose.derby.sch.uk
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Schools

Nottingham Academy
Nottingham Academy is a much larger than average secondary
school in the city of Nottingham, part of the Greenwood Trust.
Its student population has higher than national average levels of
SEND and significantly higher levels of EAL and disadvantage. Levels
of school attendance and KS4 academic results have consistently
been at or just below national average levels in all key performance
indicators in recent years, with around 85% of students then
progressing to further education, employment or training.

Particular challenges:
• Larger than average number of pupils
on roll

• Over twice the average number of pupils
whose first language is not English

• Based in areas of high deprivation

• Large number of Eastern European
pupils with low levels of English and
often lack of positive views of the value
to gaining an education

• 50% of pupils have free school meals

Approach to inclusion and exclusion
We are an aspirational and inclusive academy
committed to our Respect Values...

We use an early
identification system:

Respect yourself
Respect each other
Respect our environment and community

Pupil at Risk Registers

They underpin everything we do. We work
hard to improve the life chances of all pupils
by ensuring they achieve their potential. This
applies to all of our pupils, even those who
present significant challenging behaviour.

Adopting this approach has
meant key staff can intervene
earlier and support pupils.
This allows appropriate levels
of support to be put in place
with either academy staff
or external agencies.

This tiered method of intervention ensures our most vulnerable pupils receive the support they need
31
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Monitoring students risk of exclusion
This is done by using our Pupil at Risk Registers. These are in place for every year group and
enable pastoral staff to track individual pupils.

Internal policies and arrangements to retain students
We do this through our Respect Values:

Respect yourself
We demonstrate honesty and integrity in all aspects of our own lives. We take pride in being
responsible, aspirational and ambitious. We make a positive contribution to our own learning,
our academy and our community.

Respect each other
We treat others as we would expect to be treated ourselves. We are always polite, kind,
thoughtful and caring. We communicate in a positive way, in person and in the digital world.
We work with others to enhance learning and make a positive contribution to our academy and
our learning community.

Respect our environment and community
We ensure Nottingham Academy is a safe, welcoming and inspirational place to work and learn.
We value our learning environment and are committed to collaborating with local partners to
enhance our community.

Our inclusive approach is centred on our Pupil at Risk Registers
which is our hierarchy of intervention and support
A bespoke
Key Stage 3
provision for at
risk students

16 place
alternative provision
for Key Stage 4 students
who are deemed at
risk of permanent
Two
exclusion
internal
isolation
units

For more details on this case study, contact Ged Rae ged.rae@greenwoodacademies.org
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Specific curriculum/training implementation
In house Key Stage 4
Alternative Provision - this
provides an appropriate,
accessible and relevant
curriculum for the more ‘at
risk’ pupils. GCSE Maths,
English and vocational
subjects are included.

A comprehensive
citizenship programme
supports this. All pupils
can also partake in
work experience and
pupils will follow an
individualised pathway.

Our school’s Bridge
programme is an
intervention for Key
Stage 3 pupils with
SEMH who may benefit
from an increased focus
on literacy, numeracy
and social skills.

Staff have
A range of CPD
various ways to
delivered throughout access training, through
the year during staff
external providers
inset days, dedicated
as well as the
CPD and bespoke
Trust’s Learning
training
Alliance
Pastoral
teams receive
comprehensive
training on
implementing the
Pupil at Risk
Registers

Working with families
Our approach is proactive and responsive.
The extensive nature of the school’s
pastoral teams means that parents/carers
can be contacted quickly and regularly.
33

“Our staff work incredibly
hard to develop and maintain
positive relationships and often
go the ‘extra mile.’”

For more details on this case study, contact Ged Rae ged.rae@greenwoodacademies.org
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Local Authority support
Nottingham City’s inclusion pilot (see page
7) provided funding to schools who do not
permanently exclude pupils.
This has enabled the academy to add
additional resources into its offer for
vulnerable and challenging pupils.
Support for the Headteachers’ group is also
provided by the LA, this is a positive forum.
Regular Behaviour Leaders’ meetings enable
leaders across the city to share their good
practice.

“The academy’s Senior
Leadership has a dedicated
leader to support other leaders
throughout the school ensuring
there is a consistent approach
to student support and
intervention.”

Data outcomes
Whole school (includes post 16)
Number of fixed term exclusions / % NOR
Number of pupils with one or more FTE
Number of permanent exclusions/% NOR
Ofsted grade

2015/16

2016/17

227/7.56%

352/11.95%

151

193

4/0.13%

1/0.3%

0/0%

2

2

2

For more details on this case study, contact Ged Rae ged.rae@greenwoodacademies.org
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Working together to
increase school inclusion
in the East Midlands, South Yorkshire and Humber region

This publication was commissioned by the East Midlands
Regional Education Summit and was developed by the SDSA.
For further enquiries please either contact the case
study contributors or peter.chilvers@sdsa.net

Electronic copies of this document can be downloaded from the regional
Teaching Schools website at www.emsyh.org.uk/summit

